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Abstract

This study entitled “Improving Students’ Reading Comprehension by Implementing Top-Down
Processing Strategy”. Reading is an important skill that has to be taught in senior high school. From
reading a text, the reader can get many knowledge and information. While, Top-Down Processing
Strategy is one of strategies that can encourage students’ background knowledge to assist them in
comprehending their reading. This study aimed at recognizing whether Top-Down Processing strategy
increases students’ reading comprehension, and also to finding out students’ obstacles in learning
reading comprehension by using Top-Down Processing strategy. To gain the data, the researchers
conducted field research at SMAN 3 by implementing three techniques, namely: Experimental
teaching, test and questionnaire. In choosing the sample the researcher used purposive sampling.
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1. Introduction

Language has an important role in human life. Finocchio states, as Quoted by Brown
(Blanton et al., 2021), that language in a system of arbitrary, vocal symbol that permit all
people in a given culture to communicate or to interact. It means that language is used for
social purpose or interaction, such as for teaching and learning process, getting to know each
other and so on.

In the world of language learning, there are four skills that should be concerned, such
as reading, listening, speaking, and writing. It is widely recognized that reading is one of the
most important skills for ESL/EFL learner to be mastered, because reading is a skill for
learners to develop their knowledge of the language, cultures, and the world. Learners can
also get more information that they need through reading different materials, such as
magazines, newspapers, novels, books, journals, and so on. In other words, it enables learner
to gain knowledge and information on printed pages. In this case, Anderson stated “the
mastery of reading skill could help ESL / EFL Learners achieve success not only in English
learning but also in other content-based classes where English reading proficiency was
required”’

With strengthened reading skills, EFL readers will make greater progress and attain
greater development in all academic areas. Among these reading skills, appropriate reading
strategies will facilitate learners reading comprehension, especially for EFL readers.

However, nowadays many EFL students find it difficult and complicated to
understand and comprehend English text. They are still poor in reading English text.
Seemingly, reading is a simple activity which all English students can do effortlessly.
Nevertheless, it is not an easy skill to master because reading requires comprehension to
understand and construct the meaning from the text.

Before conducting this research, the researcher interviewed an English teacher of
SMA 3 Rangkasbitung. He stated that there are many students dealt with some problems in
reading. For example, lacking of vocabulary which make them difficult to understand the text
and they did not understand about the strategy. In fact, the aim reading is to understand and
comprehend what is being read. Therefore, it becomes teachers’ responsibility to apply
appropriate method or strategy in order to gain the aim or reading for the students.

In this case, the teacher absolutely needs a good strategy to stimulate and activate the students
in reading activity. Top-Down Processing strategy is considered to be able to help students to
be more active in processing the text, to control their comprehension, and stimulate them to
think critically all at once.

Regarding to the issue above, the researcher will highlight how far the improvement of
students’ reading comprehension skill after being treated by implementing Top-Down
Processing strategy and to find out the advantages when Top-Down Processing strategy is
implemented in teaching reading comprehension.

2. Review of Literature
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Reading Comprehension

Reading usually means dealing with language message in written or printed form, it
involves processing language message, hence knowledge of language. Liu (2023) defines
reading as the process of receiving and interpreting information encoded in language form,
via the medium of print.

According to Merisuo & Storm (2014) reading comprehension is a complex process in
which the reader constructs the meaning by interacting with the text using his or her previous
knowledge and experience and the information that can be found in the text. Strengthen by
Nunan in Thi & Ngoc (2018) who states that a reader’s background knowledge can influence
reading comprehension. Background knowledge includes all of the experience that a reader
brings to a text: life experiences, educational experiences and knowledge of how texts can be
organized (Lupo et al., 2018). It can be inferred that reading comprehension is an ability to
understand what a reader reads by involving what she or he knew in the past as previous
knowledge or experience and comparing it with the information contained in the text. The
distinction of background knowledge and experience may emerge varied comprehension.

Background knowledge of the readers involved in reading process plays crucial role in
reading comprehension (Fogarty et al., 2020). It is indeed used to define the information of
the text to reach the comprehension and can affect the readers in comprehending what they
read. Through question-answer, asking prediction and explanation of the structure of the text,
the background knowledge can be activated and the comprehension can be improved all at
once.

Since the readers have different purpose of reading, the researcher determined
skimming and scanning as the best methods of reading to obtain the information appropriates
with their aims of reading from the text well. Skimming is applied to acquire an overall
understanding of the content of text by running one’s eyes across a whole text quickly while
scanning is used to locate specific information by looking for piece of information without
reading a whole text (Thi & Ngoc, 2018). While during reading activity, it is asserted that
silent reading can bring advantages for advance level students rather than oral reading (van
den Boer et al., 2022).

Furthermore, the researcher used three phase approaches: pre-, during-, and post-
reading. In pre-reading instruction, the students’ background information is needed to
facilitate subsequent reading, provide specific information and stimulate students’ interest,
sets up student expectations and model strategies that students can later use on their own.
During-reading instruction assists students in dealing with difficult concepts, making sense of
complex sentences and considering relationship among ideas or characters in the text, and
reading purposefully and strategically (Gayratbek & Yuldashev, 2023). Post reading
instruction guides the students to develop ideas and information from the text (Teng, 2020).

Top-Down Processing Strategy in Reading
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Proponents of Top-Down approaches to reading refer to a large body of research on
how prior knowledge affects reading comprehension and, in particular, to prove that both
content schemata and cultural background information facilitates comprehension (Tsai &
Huang, 2023). Top-Down Processing Strategy can help the students in comprehending the
text more easily and interestingly. There are activities can be done by using this method.
According to Ajideh (2006) schema theory is often termed Top-Down approach to reading, as
mentioned before Top-Down Model emphasizes students’ prior knowledge and world
knowledge to understand the text.

Readers’ prior knowledge affects the students’ reading comprehension; it has a very
significant rule (Pefafiel Arcos, 2018). Therefore, the teachers have to activate students’
prior knowledge before teaching. Students’ prior knowledge can be activated by using pre-
reading activities;

As quoted by Ajideh (2006) Ringler and Weber call pre-reading activities enabling
activities, because they provide a reader with necessary background to organize activity and
to comprehend the material. These experiences involve understanding the purposes for
reading and building a knowledge base necessary for dealing with the content and the
structure of the material. They say that pre-reading activities elicit prior knowledge, build
background, and focus attention.

The place of background knowledge in the reading process has been discussed within
Schema theory. Schema theory deals with “preexisting knowledge structures stored in the
mind and how readers combine their previous knowledge with the text (Ren, 2023). It can be
concluded that background knowledge or prior knowledge plays an important rule in Top-
Down Processing strategy.

Background knowledge is the basic knowledge that the reader has about the material
that will be read (Smith et al., 2021). In reading comprehension, the students can combine
their prior knowledge with the material they are reading. There are many ways to activate
students’ background knowledge. One of them was illustrated by Koerich Rondon & Braga
Tomitch (2020) the role background plays in comprehension by asking the reader
comprehension questions on six passages, including passages on surfing and cricket. It means
that students’ background knowledge can be activated by asking the question about the
material will be discussed.

In addition, Hattan & Dinsmore (2019) say that activation of prior knowledge using
multimedia aids, such as usual advance organizer, is one method of supporting the process of
integrating newly acquire knowledge with an existing mental model. And using multimedia
aids also useful for activating students’ background knowledge before reading. In conclusion,
the writer applies Top-Down Processing strategy in teaching reading comprehension by
activating students’ background knowledge before reading by using picture and asked some
questions before starting reading (Ngoc, 2016).

3. Methods

This research was conducted in SMAN 3 Rangkasbitung in which 33 students of XI
IPS! participated as subject of the research. The researchers considered them as subject of the
research based on the teacher’s consideration and suggestion that this class was very poor in
reading comprehension and the most of the students did not have any motivation and
enthusiasm to learn English.

Classroom Action Research (CAR) method was implemented in this research by
conducting through 4 stages: planning, acting, observing and reflecting. Before doing those
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four stages, the researcher did observation, spread questionnaire, did interview and
administered reading comprehension test to identify students’ problems in reading
comprehension.

In planning, researcher discussed and decided teaching and learning design which
would be applied in cycle one. Then the researcher composed lesson plan, decided
competence standard and prepared diary journal and observation sheet.

In acting, the researcher conducted the design that had been decided and prepared in
cycle one. It provided some activities; started with presentation the topics, giving task, and
ended with evaluation.

In observing, the researcher filled the findings on observation sheet and also observed
students’ formative test.

In the last stage, the researcher conducted reflecting to analyze what had been done
and what had not, what had been successful and what had not. Based on this data, it could be
input to repair for next cycle to achieve the target of the research.

The researcher used quantitative and qualitative data to collect data. In form of post-
test, quantitative data was done to investigate whether there was significant improvement on
students’ reading comprehension after implementing Top-Down Processing strategy.
Meanwhile, to collect the qualitative data the researcher conducted observation, recording
and interview.

Besides, in data analysis technique the researcher used quantitative data by checking
students’ answers on the written test and computing their correct answers and qualitative data
by using interactive models which consist of data reduction, data display and data
verification.

4. Findings and Discussion

The result of research indicated that there was an improvement on the students’ ability
in reading comprehension by implementing Top-Down Processing Strategy. It was proved by
the data, which showed the progression mean of the students.

The mean of the students’ score in the second cycle (79,68) was higher than the mean
of the students’ score in the first cycle (62,10) and the mean of the pre-test (53,68). The
percentage of the students who got point up to 70 also grew up. In the pre-test, the students
who got up 70 were only 5 of 38 students (15,15%). In the post-test | of cycle I the students
who got up 70 there were 12 of 38 students (36,36%). In the post-test Il, students who got up
70 there were 30 of 33 students (90,91%).

5. Conclusion

This research deals with the implementation of Top-Down Processing strategy on the
student’s ability in reading comprehension. After analysing the data, it was found out that the
students’ ability in reading comprehension got improvement by implementing Top-Down
Processing strategy. It was showed from the mean of the score and percentage scores.

Teaching reading comprehension by using Top-Down Processing strategy was effective
rather than traditional method. It can be seen from the scores. The mean of the students’ score
in the second cycle (79,68 ) was higher than the mean of the students’ score in the first cycle (
62,10 ) and the mean of the pre —test (53,68 ) it also provide by observation sheet, interview
sheet, and diary notes result which indicated improvement in teaching learning process from
cycle 1 and cycle II.

Based on the data analysis, there was an improvement on the students’ ability. So the
students have responsibility and feel enjoy the learning process. It means that Top-Down
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Processing strategy can be implemented as one of the alternative to teach how to comprehend
reading text.
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